. - ‘ | DOCURENT RESUEE - L

ED 133 859 . ) . EA 009 113
AUTHOR ) Kinunda, M. J.
TITLE Experience in Tan;ania in Identifying and Satisfying
. Local Needs in EBducation. IIEP Seminar Paper: 1%.
INSTITUTION United Nationms Educational, Scientific, and Cultural
v Organization, paris (France). International Inst. for .
. Educational Planning. : . ..
PUB DATE 75 S '
NOTE S 31p.. A contribution to the IIEP Seminar on"The

’ Planning of Learning Arrangements of all Kinds for
Local Communities™ (December 9-17, 1974) ; Por
related doculents, see BA 009 106- 111 and EA 009
. _ 113-116 .
AVAILABLE FROM IIEP Publications, 7-9 rne Eugene-Delacroix, 75016
Paris, Prance (3.00 francs) )

EDRS PRICE nFP-30.83 Plus Postagé. HC Not Available from BDRS.

DBSCRIPTORS *Adult Basic Education; *adult Literacy; *Conlunit
Development; *Community Education; Developing
Nations; #*Educational Development; Bducational RNeeds;
Literacy Rducation; Political Influences; Primary
Education; Program Descriptions; *Rural Bducation

IDENTIFIERS *Tanzania , ]

ABSTRACT . '
’ Tanzania inherited a basically illiterate popnlation
at is largely rural. Hence, Tanzania is according top priority to
rural development. Education is a vital input but its impact’ depends
not only on the gquality and relevance of the education given but also
on its interaction with complementary inputs in agriculture,
small-scale industry, irrigation, health, nutrition, and oJther
aspects of family life. The functional literacy campaign and other
educational programs for adults are intended to provide the kinds of,
basic skills and knowledge needed by the local community. Formal
education is linked@ to nonformal and informal education in community
education centers. Decentralization.of control and powver provia the
! platform for proper coordination and effective and intensive :
utilization of local personnel, finances, and laterigls. ‘ L
(Author/IRT) E ‘

I

ﬂ : . ’ i
' /.
¥

’

###################t##################################t##########i:)ﬁt#
* Documents acguired by ERIC include many informal unpublished *
* materials not available from other sources. 'ERIC makes every effort *
* to obtain the best copy available. leverthqless. items of marginal =
* reproducibility are often encountered and this affects the quality =
* of the microfiche and hardcopy reproductions PRIC makes available

* via the ERIC Document Reproduction Service (EDRS). EDRS is nqt -

* responsible for the quality of the original document. neprodhctions
*x

*x

’Q?:'.?

supplied by znns are the bést that can be made from the original. %
t#ttttttttttttttﬁttttttttqtttttttttttttttattttttttttttttttttttt‘tfqptt;,
' " » o s 8 W
. ° . e R ‘."i/ .

o ." . oA '~ ;l'! ‘ '

. - : o _ /; , | 'Q*]ﬁTf




\‘ s

a

N - .
. Us berarTmEnTOF ALY, - : " e
EDUCATION & waLrARE PERMISSION 10 WE PRODUCE U0
NATIONAL INSTITUTE OF OPvRIGHILD MATEMIAL Y
EOUCATION 4 FLEME ONLY 1A HEEN CUANTED }
. & . : )
‘His OOCUMENT wWAS BEEN REPRO. - -5 <C O
OUCED EXACTLY A3 RECEIVED FROM T lc{(/}n/n%umlmxn.om Sore kAt
“THE PERSON OR ORGANIZATION ORIGIN. T TNDE R AGRE FAENTS WITH THL NA
LNzl NS TITUTES OF § DUGATION

s ATING (Y POINTS OF vIEW OR ORINIONS
L uR AR REPRODUCTION DUTSIDE .

ED133859

STATED OO NOT NECESSARILY REPRE. .
SENTO! £ ICIAL NATIONAL INSTITUTE OF el gt SYLTLAY NEQUIRERRERMIS - 2
EOQUCATION POSITION OF POLICY Lk D1 THE LOPYRIGNT 1
-
-~
-
1 I3 3

~
EXPERIENCE IN TANZANIA IN

IDENTIFYING AND SATISFYING -
LOCAL NEEDS IN 'EDUCATION“ '

i . .
v, . 7 »
- R M.J. Kinunda
. '\ ) . )
: o ‘A contribution fo the IIEP Seminar
on "The planning of learning- v
' arrangements of -all dinds for local .
. communities" - .
L. . 9 - 17 December 1974
o : N . -
/
5 ,
4 p
) SN N
R '~ INPERNATIONAL INSTITUTE
FOR EDUCATIONAL PLANNING _
, .. (established by Unesco) Co
) 7-9, rue Eiugene-Delacroix, 75016 Paris - o
8 @ Unesco 1975 ..
S R
- . .
m. ’




. & \
’ \\, .
. * V
R
. - . ' »
1% 3
* o » . .
! . ' N ' . \w
: ) ‘ . .
. ) . .
¥ , ,
. , Y \Q
- o 4 -
‘ ‘The opinions expressed in these papers are . ‘. , \
ithose of the authors and do not necessarily . ) . '
represent the views of the Institute or of . - o
Unescq. - *
oY . i
.
> i, *
., . v
’
[}
) o . Y
- %
‘ N -~
] * .
L)
°
L]
-
. -
,
. .
v
.
© - . . LY
. (3 ' - -
. . .
’ . ‘ <
v .
W
e
- 4y
! -~
. _ . .
- M . Y e
\ ) ) :
“on
] ‘ T -
. ¢ P B

o

ERIC

Aruitoxt provided by Eic:



TABLE OF CONTENTS

1. TROD UCTION
2 E POLITICAL FRAMEWORK

3. THE ADMINISTRATIVE FRAMEWORK
* |AND STRUCTURE

.P 4, - The People's Control of
. B . ‘ l‘.‘evolopmomont .
" =.The Educational Administrative
Sﬁructurc _
|

'

. 4. EDUCATION FOR THE ENTIRE '(\
' COMMUNITY :

A, Education for Tho’Adultn _
B. Education for The Children
Ce The Community Education Centre

'Ss  CONCLUSION L ‘.

(1) .

-



-1 -
EXPERIENCE IN TANZANIA IN IDENTIFYING AND

SATISFYING LOCAL NEEDS FOR EDUCATION

"The Purpose of both the Arusha Declaration and
Mwongozo (TANU Guidelines) was to give people
power over their.own lives and their own developmaent!'’,

@ -

Decentralization.

\ ’ N

le INTRODUCTION

-

1.1 Tanzania's population of Appré:dmntely 14.0 million people is .
largely rurale It is estimated that 96% of the entire population !.lvel' in
the rural areas and yet this rural sector producés only 50% of the total
GNP. . In 1967, the proportioh of the population aged 10 years and over
recorded as literate was only{30%. F\u-thermor-. in the same year,
approximately 44% only of the seven-year olds were enrolled in Std.1 .
- of the primary school. At lndcpendence in 1961. this percentage
stood at 37%. Very little effort or attention was given to educating
illiterates both young and old in the rural areas; The 1967 population
census indicated that the ranking of literacy rntdp cc;rresponded closely
to the ranking of economic level, \ \

Before Indepen&ence too, ihe education givﬁn reflected the
objectivéu‘purpou and influence of colonialism. It was irrelevant to
the needs and upiratioxu of Tanzanians, the mqjorigy of whom nvo in
‘the rural mnl. Primary education for instance, w&u decigned as a
preparation for lecondu’y education. It encouraged 'tudentl in the
rural areas to gravitate towards towns in search of 'whlte-colh.r' Jobs.
The youth were dhappointed. frustrated and dhlnthﬁd because there
was no work for than. The Nation was also dissatisfied because the
youth made no contribution towudb the development of the country.

‘

_ Between 1952-1962 attempts at re-orientating the primary

school curriculum to provide the skills required for rural transformae

tion and in this way prepare the children for effective participation

in rural development met with failure. It was hoped that the graduates

.of these Middle Schools as they were called, would be able to trans~ °

form the quallty of life in the ru:nl areas.

L : i

The curriculum shift (rom.nc;d..;'n?c subjects to agriculture, .

carpentry, metal work and rural crafts was considered a deliberate

nttompt by the colonial Government'to keop the Africans down. Educntion,
a'rare commodity and elitist in character was looked upon as the 5




-2 -
venue for success and a sure means of escape from drudges of rugal

mg. ?0 Lo ) ' .
1.2 The development philosopy of the Independent Tanzania rests on
the basis of equality of all citizens and the-cxeation of a society baved .
on human dignity and justice. The focus therefore, is on rural devot{yp-
ment where 96% of the entire population lives, "It is in the rural ayeas
that peoiale live and work, 80 it is in the rural areas that lifé must be
improved'. Development to Tanzania means both the elimination
of oppression, exploitation, enslavement, humiliation and the promotion
of independence, self-reliance, confidence and human dignity, In the
consideration of the development of the nation, in-the preparation of
' deve_fopment plans, the main e'mphclh at all times is the development
Every Tanzanian should

.

- ,

of people and not of things.

- .Enjoy a balanced diet

« Be adequately clothed .

- Enjoy adequate housing conditions

- Have access to basic education and health
facilities, ‘ - :

I de;relopment is to have maximum benefit to people, and l{ is to

be meaningful, it has to originate from the people themulveg. People .
themselves must participate in decioionv-maldng, in considering, planne ’
ing and imple\menting their development plans. For it is \ghe ﬁeople

themselves who know better what the pressing needs are. Leaders and ¢
technicians are there to guide and to agsist people to reach rational

decisions. : ‘

2. THE POLITICAL FRAMEWORK

2.1  TANU (the Political Party) is committed to human development
through educations This commitment is amply demonstrated in the
Constitution, in the statements, writings and speeches of the President,
Mwalimu Jo K. Nyerere, and in the records of Party meetings and .
resolutions. For exarhple, in his book entitled "Freedom and Develop-

N

ment, "' the President says ~

", + o« But people cannot be developed; they can only develop

- themselves « « « Man develops himself by what he does « « «
by making his own decisions, - by increasing his understanding
of what he is doing and why'/, by increasing his knowledge and
ability,and by h{s full participation ~ as an equal - in the life of
the community he lives in"s . « « To lve is to leagn; and to
learn is to try to live better." S

Qo

x

6 o

1/ Mwalimu J. Ko Nyerere - Education for Sel!-ioh..nco, 1967.
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The Party and the Government believes that all 'rlnsunhns

have a right to a full, good quality general education so that each
individual can live a productive and fulfilling life. Education is regard-
ed as a tool for the developmet of the people and lberation of man;

that is, it stresses the values, practices and attitudes which are pertinent
in changing the living conditions of the majority of Tanzanians. Further~
more, education is geared towards imparting or making improvements

in the skills, attitudes and knowledge of the recipient and of the
community at large. It gives emphasis to practical knowledge which

is relevant and responds to the needs of the community and of the

society.

2.2 Therefore the strategy adopted is to provide some form of
education to all those who live and work in the rural areas - men,
men, children and adults. This implies the widening of the range

' of educational services and programmes available to the rural communi«

s and using newer forms of education as instruments for transform-
in'g production and improving living conditions.

Education is viewed as ""learning about anything at all which
can help to understand the environment we live in, and the manner in
which we can change and use this environment in order to improve
ourselves. "/ There ig no llx}zu on the kinds of things one should learn.
This viewpoint does no] cify who should|learn and when one should
stop learning, Itis a mngo to every Tansanian whether old or
young, that learning is a lifelong process. '

Living, learning ahd working cannot be separateds "In a -
country dedicated to change, we must accept that education and working
are both parts of living and should continue from birth until we die.

If we are to make real progress in 'adult educnﬁon‘, it is essential
that we should stop trying to divide up life into s ons, one of which
is for education and- -another, longer, one cf which is for work = with
occasional time off for 'courses! ',

23 Ujamaa Villages. Tanzania believes that development in rural
areas can take place more efficiently and rapidly if families, now
usually living in scattered villages, come together and create or estabe
lish larger villages to form econdeic, social and political units.

) (
.y Mwalimu J. K. Nyerere in 'Freedom and Development.*

2 Mwalimu J. K. Nyerere, !'Tanzania, Ten Years after Independence',
Report by the President of TANU, )

'S
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&
Although a few such units did exist previously, it was only in September

1967, that the development of Ujamaa villages became the official
TANU and Government policy. All such villages are Sotahliahed
voluntarilys The membegs decide by themselves how much they wish
to do cooperatively and hew much they desire to continue to do on an
individual basise For an Ujamaa village can only come into being in
its full sense #f it bas the wholehearted support and commitment of the
members involvede The decision on what to do, what to grow; how much
to grow and so on, lies on the members themselves. The Party and
Governmant provides limited and essential help and technical assistance,
while substantial efforts towards the creation of the vﬂhge are made

"+ by the people themselves. .

P

/

The creation of these large communities makes it' possible for
nomies of scale to be achieved in the creatfon of infrastructure
U and in the provision of social services such as schools, water and

health, Cooperation is véry much encouraged. Rural development
based on cooperative principles is deemaed to reduce the difference
between incomes and amenities available to the few (most of whom live
in urban centres) and the.masses in the rural areas and in this wey
helps to reduce the gap in opportun!tiee between the !few! and the 'meny'.

2«4‘ By 1973, over 5,600 Ujamaa villages had béen established.
Over 2.6 million people representing about 15% of the total population
live in Ujamaa villages. This is a tremendous achievement since
1967 when the policy ¢ of 'Ujarmaa Villages! was officially adopted. The
Table below indicates growth in the number of Ujamaa villiges and
the populetion from 1967 to 1973: .

No. of - Population living
Year Ujamaa Villages in Ujamaa Villages
1969 809
1970 1,95 531, 200
19" 4,484 - 1, 545, 240
1972 ' 5, 556 1, 980, 862
1973 - 5,628 2,028,164

Recently, the pfocess of moving into large commmunities has
gained unprecedented acceleration. The government's target of making
- a}l people live in villages by 1976 is certainly going to be realized, if
the present momentum or tempo is maintained.

8 - .

.

[N
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The significance of the Ujamaa village in terms of education, is that
it serves as a learning centre for both the young and the adults
through formal and many types of non=formal, semi~formal and
informal education. As these villages mature, they will increasing-
ly take over the rupon;n:luty of maintaining and supervising their
schools and educational programmes.

% ADMINISTRATIVE FRAMEWORK AND STRUCTURE

31 Before independence, there existed a highly centralized admin-
istrative structure. All the power was centred, controlled and
coordinated from the centre. Although the early post-independence
period witnessed certain modifications and {nnSvations in the local
government strudture in an effort to involve local people, yet one of
the most noticeable features of locnl-government in the past wae that
it was basically an imposition of the central government and not a
growth from the grassroots - the local community. This accounts for
the fact that the system of local government failed to arouse and
generate interest among the local people at the grassroots. Hence,
although development committees had been established long before
decentralization, they had proved to be ineffective. The participation
of and response from the local people was very minimal, local plans
were very often lnapproprutso and contradictory. The lack of proper
coordination between different ministries and between the central
government and local/authorities was often the nﬁjor énule for delays
in the design and implementation of local plans; for duplication of
efforts, for inadequate funding of the proje'ctl and sjpn.

3.2 Though the P"arty‘Kand the Governmen' s concern over the issue
of decentralizing control and power and of holding local peopls them-
selves responsible for their own development had exercised the minds
for a long time, it was not until 1972 when the Government an nounced

a major policy of development strategy - that of decentralization,

' Briefly, decentralization is a system that gives more local
freedom for decisionemaking in the initiation and implementation of
programmes and projects, on matters which are primarily of local ,
concern and impact within a framework which ensures that national
policies of Socialiem and Self-reliance are followeds ‘

0

;)

3.3 The Regional and District Development Teams headed by the
Regional and District Development Directors became operational on
the 1st July, 197'2-, These directors are free to make their decisions:

)
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about priorities and methods of operation {n matters for which they
are responsible with very minimum interferance from the centre
(Dar es Salsam)s By decentralizing decision~making exarcise and
control from the cantre, local initiative participation and control
is mude to function more effectively. -

The planning stems from the people themselves and serves
them directly because the pooﬁlo in the villages have the opportunity
of putting forward their ideas which are discussed at grassroots and
the decision on the problems andj»rior!tiu made before they are

¢ forwarded to the respective districts and then to the regions.

Decentralization thus is intended to improve and to hasten
development particularly in the rural areas.

Under decentralization, the government ministries (at the’
centre) now have the responsibility of"preparing general guidelines,
of*providing assistance and help where needed and of checking on the

performance.

The Regional structure is illustrated below. (Page =) \
At present there are 20 Regions. At the District level, the
regional structure is repeated with an Area Commissioner {in the ph'ge
of Regional Commissioner) and District Development Director (in
place of Regional Development Director) at the top assisted by the .
reojuctive staff officers and functional managers.

3.4 People's Control of D 1 t
o eople's Aon of Developmen

To facilitate people’s participation in and control of their own
development, and also to involve the P&w in the development proceu..
the new organization provides for the establishment of development
committees (with elected and ex-officio members) at the vllfagé/wnrd A

" “level, at the District Level and the Kegional level :

Ward Development Committee:

Chairmang TANU Ward Chairman

Secretary: Ward Secretary .

Memberst 10 Members of the Ward Branch .

Ex~officios Divisional Secretary and Ward functional
: staff

i

' ’ | '. - 10




REGIONAL STRUCTURE

i

i B 9‘._“\“:&,;‘,‘4;","‘%'{ REEET T
A AL %

¥

Coordinates the political -

|

.| REGIONAL COMMISSIONER i and executive functions of
] ‘ | ! ~ { the Government
}‘\'
R i".;\'" .
zcm:; ggg:omm b Toam loader of the Rural
" (RoD) P development of the Reglon.
| T |
T e !
— .
] B
REGIONAL PLANNING | REGIONAL FINANCIAL
~ OFFICER OFFICER
T
o, A1 _ ' ’
L i ' 1 ;-—lf vl ‘
Regional Reglonal Ujamas Reglonal Reglonal Regional
plcultural | Cooperatly Education Medical Commarclal/
cer Officer . Officer Officer Industrial Officer
Reglonal Regional Land Reglodal Natural
Livestock Davelopment 0008ICH0
Officer Officer Officor
/

12
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Chalrmany '~ TANU District Chatzmas ¥

: Secretary: District Developmaent Director’ o
o " .Memberss - Area Commissioner (Dhtrict TANU~ . N
o Secretary)
Elected Councillors R

T . Members of Parliament -

. Lo K District staff and Functional ofﬂccrn o
A T it &
REGIONAL DEVELOPMENT CO)MITTEE: " , . PR

, : Chairmang = . TANU Regional Saqwry (Regionnl
- - ‘ . Commissioner) =
. Selketary: . onal Development Director
Memberss ‘Regional Chairman
. : S : TANU District Chairman _
. S  TANU District Sectetaries (Area
S Commissioners) o
K , - . Dist#fict Development Dlrecton .
: Maembers of Parliament
Regional staff and Functional dﬂce

The Doirélopmont Commlttees at the ward, district and regional
levels have become now more closely involved in the preparation of
- . development phno Their membership is more rspresentative of the
~ 10&} Peoplee  They are responsible to the peoples. It is their du*to
lead the work, direct development progrunme- in consultation vith the
people. Through the committees it is ensured that the initiative and
involvement comes from the gru-root-. People at grassroots can *
practice self-reliance in their own development and take part in
) “deddon-mnking which dhj'oct.ly affects their own nvesg

%5 In ordcr to facihute these grassroots development pluu, tl;e
re-onrcen and funds are placed at the disposal of the districts lnd

full allocation authority based on the approved projected expend.lturel
submitted from the wards and villagess The principle followed is that
the implementing body should be entrusted with money for each project. -
Greater financial control is vested in the Regions and Districtse The
money which hu been voted by the Parliament for developmmt in
Regiong and therefore in the districts, is placed under the control of
the Region and District, and not under the Central Ministry as it used
to be the practice before decentrn.uzaﬂon. The districts are given

the discretion in the system of expenditure so that they are able to
make uge of local opportunities for economies within the amount given.
Thus, there is an Annusl Development and Recurrent budget for every
region. Each regional budget is compiled from the proposah submittéd

P

by the Reg‘lmo ’ ' . R ‘

1

w
. 346 The Educational Admlnhtradve Structure within the Decontra-
lzation -y-t.c;m- _ . 1 3 )
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At the Regioznl level, th¢ Regional Education Officer who is
' responsible to the Regional Development Director and who is the
functionelm.r of all primary ‘education and adult education pro-
grammes in the Region, is assisted by the following officers:’

= The Supplies and Logistics Officer
» Education Officer (Inspectorate)
-~ __Education Officer (Adult Edycation) .
=B S
- = ‘Domestic Science Inspector
4
At the District level, the same structure is repeated with the
District Education Ofﬂcer leading the Education team and reporting
to the District Development Directore The District Education OIﬁcer -
is assisted by eeverl.l Education. Otﬂcerr :

= Education Otficer responsible for logistics and supplies
= Several Inspectors y ,
= Adult Education officer

- Domestic Scienc_e'hepec&oﬁ o .

o
’

This structure provides the capacity and capability to initiate
plan, administer and implement education programmes in ,primary
:and adult education in the context of int egrated rural developm&t
prloritiee in the villagee, wards and districts.

40 = EDUCATION FOR THE ENTIRE COMMUNITY

Aol It was pointed out earlier that Tanzania's strategy is to provide
- some kind of learning to everyone both children-and adults. Thus the

primary school in the commugity {s being transformed into a communlty ’

education centres It become¥ a focal point for the total needs of the
community rether than serving as a somewhat detached institution
for the education of children alone. !

- 3

»

- A, EDUCATION FOR THE ADULTS

4.2 Tarizania at independence inherited basically an {lliterate
societys No' less than 75% of its population was illiterates’ Very
little work in adult education was undertaken-and most of it was through
the efforts of the voluntary agencies and missionary organizations.
After the Second World War, the ex-eerﬂcemen were given re-orienta-
tion courses which helped them to integrate into the civilian life. By
late 1940's, the Social Welfare Department started to conduct some

" adult education ‘courses in the urban centres and by 1952 these services
were extended to some rurpl argase By 1969, about 600,000 adults

e

14
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' were ntten&ing .a”dult education classes in the country. - These activities
sufféred from a number of wesknessés.,; Theyijpcked the ideology to
define the ozjqctives and goals. Accbrdin‘gl‘yfihere was no national
A strategy and an effective administrative machinery to support it
. . There was little or no coordination at all and hence any meaningful
- evaluatifn of the effectiveness of these limited efforts could not be
unde en. ' ’

-

The President said.in 1969 =

e o o a.lthough there has been a lot of talk about education
for adults and quite a lot of people have been working in this

i field, we have never yet really organisfgd ourselves for a
L major attack on our ighorance', A
/ . . ’
/i . : : '
. /" ' Whien introducing the Second Five~Year Plan in 1969, the
/" President had this to say = - ¥
- # First we must educate adults. Our children will not have

‘an impact on our economic development for five, ten or even ,
twenty years. The attitudes of the adults . . on the other hand
have an impact nows The people must understand the Plans
for development of this country:t They must be able to parti-
cipate in the changes which are necessary. Only if they are
willing and able to do 'this will the plan succeed's o o o'" :

In his New Year message, the President declared’1970 to be
tAdult Education Year'. His message gave ﬂ\l'é true measniing, purpose,
objectives and direction of adult education in Tanzania and outlined the
strategy for eradicating {lliteracy. The three objectives of Adult

_Education in Tanzania which he enumerated in his message were -

~1 (1)  to shake ourselves out of the resignation to the kind
of life*Tanzanian people have lived in the past;

(2) to learn how to imp¥ove our livess

, (3) to learn to understand our national policies of
’ socialism and self-reliance." *

4~

In 1971 the Party resolved that illiteracy should be completely

wiped out in Ta.nzﬁnia by 1975. This decision had d}he implication that

. about 5.2 million illiterates had to be reached within four yearss The
trategy for undertaking thi: massive campaign yequired:

L}

- An effective machinery to mobilize the masses

- A mathinery for planning and monitdring the campaign
along the national course ,

« The nvaihbﬂity of teachers to conduct the adult classes:

| 5 . >
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« Centres acceulhh to the masses

« The :;zhhﬂ.l.wd learning materials. equlpmmt and
. tran tation. S :

4.3 Specific Ob]ecﬁveo. Mujor lpeciﬂc objechveo for thia campaign
fnclude: v

- Literacy and Numeracy - to teach illiterate men and women banlc
reading and writing, and to solve simple problems of arith-
.o . - metic utilizing as basic vocabularies words used in the agricul~
tulge, fn.rming, indu-triaf health pracﬂceu, .°'é4

-_!Sx_x_oylec_lL and Skillo - to impu't the knowledgé of the community ahd
o peuonal hbygiene, putrition, child care, home economics which
. will help to improve family and community life; to impart
knowledge and skills in agriculture, rural constryction etc, '
and help them to utilize the knowledge and skills to solve basic
T economic, social and cultural problems for example to raise
the productivity and standard of-!iving. )

t’

Egmugig Studiu « to enable them to understand thc pollcy of Self-
. relhnce and Socialism and development plans, and so prepare
' em for a more efficient participation in the development of
eir own village, region and country. To integrate the adult
literacy and adulf education 'p'rogrlinmes ‘with the general

"agricultural and industrial development of the country.

Po.t-nteragy  Programme - to provide opportmmy for a continulng
education. .

4e4  The Approach: .

. * The functional literacy approach used in the UNDP/ UNESCO
work-orientec Adult Literacy Pilot Project in the Lake Region, has been
adopted throughout the country. This pilot project has served as a -
useful guide to the national campaign, The various useful experiences
such as teaching materials, training, evaluation, follow-up materials -
_rural libraries, supplementary readers, rural newspapers have been

" Zncorporated into the national campaign.

The pupils acquire the skills of reading and writing by using .
primerp and other materials’ which have been scientifically designed
and whith deal with an aspect which is familiar to them and is signifi-
cant in their social, economic and cultural life. In this way, pracﬁcd '
knowledge and skills relevant to their lives are imparted. The theoretlcnl
aspect is incomplete without the practicd lessons accompanying the ' 1 é’

—  theoreicalclasses. W+ (
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Some of the primers-used are @n Political Education, Better .
- cotton growing, Botux cattle raising, ‘Better rice growing, Better
!nmny care. For the practical work, for ex.mph.—b"a.gﬂc\nmre.
> health. oduc'htion. domut!c sdu:.ea. rurnl cnit-. the relevant equipment -
is \Peeded. . : e . o
The progrunme designed to mect the need. of the various
communities at the various centres in different put; of the country,
naturally will show a marked difference in emphulg betwgcn areu, o
districts snd regions. _What to teach and their prtori,tlu are dﬁrm{ned
and dictated by the needs and fhe wishes of the local communmys f-lcnc.
.the adult education prog:'amme for loca.l communities provides a wide
array‘of studies or courses to uchleve the objccdvn mentioned in the

precedlag puagrlphl. ) . - .
. “(? i . . T i R ;31" ,\ .
4.5 Admlnhtrnﬁve Suuqture ' o
. Political leaders and other lu,ders at a.uleveh - natioml, ’ .

regional, district, division, ward levoll, 10-cell leaders and at' the
~ centre/school have been instructed to mobilize the masses and lnvolw 'i&
themselves in the adult educati“on progrumnu. Lnderu have been =
called to be in the !ore!}'ont in seeing that plans !or adult education pro=-
grammes are implemented and that thcy thunnlve. set an example by -
' registering and/or teachlng& ' . :

4.6 'rhe‘org.ﬂimonax .trﬁ&%\ﬁrc has been established from the top
{National levd)%h% the chu or centre 80 as to provide a very ,
effective framework qu ﬁdt{ating thé prOgrammeu, coordination, adminh-
tration, evalutlon nnd supervision at dl stages.
k] '
) The Mlnhtry of National Education has the overall recponllunty
of coordination, reieuch, initiation, .upervhlon and evaluation, A
major division of -Adult Educatioh was established within its Ministry
since 1970, At thé regional and district levels, these responsibilities
are carried out*by the Regzonal Education Officer and District Education
Officer. Trained and experienced Education Officers in Adult Education N
posted to the regions and districts assist the Regional Education Officers %?f ‘
and District Education Officers in performing these tasks. In every -
division there is a coordinator and in every ward, one of ghe head-teachers
- of the'primary schools is designated as the coordinator of the programme
in the-wards At the school, or centre itself, the head of the school or
centre is the ¢oordinator of the programme. ‘Centres where the educa-
K tional programmes are conducted include schools, colhge-. institutjon, . R
| hospitals, offices and so one 1 7

KX -'.‘
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47 Adult Education Commltteu

Adult Education Comrnittees have been.established at all levels.
The 'Nationn Adult Education Committee whose members are drawn
from the Party, Organizationl affiliated to the Party, voluntary agencies,
parastatal organizations, ministries e.ngaged in adult education, and ,
Institute of Adult Education is the advisory o‘;'gan to the Minister on -
policies and practices pertaining to adult education.
Committees are also'eltablhhed at the Regional level, District .

level down o the school or centre. Their members are drawn from ) (

Party and Government officials of various ministries, TANU affiliates,’
lnpﬂtutionu, ochooh, collages, pu'enta and so on. They are very

representative of the people and their main- tuk, particularly at the

school level or centre i{s to ensure that adequate and relevant oducationa.l
programmes for.the local community are drawn up and are implemented.,
.They also check on the attendance and enrolment of students, recruite
' ment of téfichers, provision of materials, orgln.ization of the courses

and ull other matters pertaining to the success of the progro{nma for

the local commnnihes. It is thus possible to mod.u'y, expand, vary the
programiries at the centre or school to meet changing needs or new

clnllengeu as and when needed with maximum emciency and minimum =
delay due to ﬁreaucracy. distance and so on. . _ y .

%

[ aets

Y- 4.8 The Adult Educaﬁon programmes provided at mdzvidual Centrea
are .upported and roinforced by . ] .o

- Vario\u types o? educatiomil activities provided within
districts (such as . rural trdning centxes or other
' lnntitution- (zonal or national) designed to frepare poople
for service and leadership in the vil.hgel by equipping
“ ' them with both the ideological and technical skills (for
T e example, vocational trdning cent res, agrlculturll exten= - )
sion tra.lning institutes) ~ | - SN

LS
°
L [ 3

T - ‘In't_egraﬁng the adult educatiq
Naﬂonal.a.nd Regional ecopdg ¥Bpd social development
‘plans (for example, the supph Y ter, Q;e oatablioh-
'ment of lipalth centres, production tno px‘lority pro- )
grammes in the overall developmmt Pplan !or rural

programmes with the National

deve lopment),

. Rural Training Centres are oupposed to respond to local prlorltieo
and lnlthtlvu in such fields as hnndicrnfts, home-economlco, and to
offer cottage industry crafts, practical agricultural and Qjomu idcalogy. 1 8
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~ leadership training to those who are nominated by their vﬂlagen- Upon
completion of the course, the participants are expected to return to
their villages to provide service and leadership. The various training
needs areinterdisciplinary in natures The knowledge and the skills:
* (technical and leadership) provided at the Rural Training Centru are
very much needed for the advancement of ujamna and the development

, of the village. The longsterm objective is to ‘establish one RTC in every

' j‘ltﬂcu At pre‘ent ther'e are only 35 RTCs. The puticipuitl are

aders and members o! ujamu villages, other farmers, party leadeu,
‘v women extenlion"vorkeu of all kinds, other public employees and
i schpol leadeu. -

14

ps )

[ .
- Health Education, which is indorporated in the adult education
progrunme .and which is important in unp&oving the health conditions in
the villagha is also carried out ‘it health centres, dlspen-arie- and .
hospitah. Patient. are educated on the common d!ualu - their cause,

cure and prevention - before or after getting treatment. ’ ,

L ,Malnutrition und infectious diseases take a heavy toll of*the
\ ' Tanzanian population. Maln 1tion is a major cause of mortality among
_ young children. It also limit$ the physical and mental growth of many
- - survivors. Nea:ly 40 % -of all deaths in hospitals result from infectious '
" diseases. One -~ third of the population is affected by malnutrition.
Today, life exp_ect’nncy' is o:_xly about 40 years. - ? .
The pre.ent emphasis is on preventx‘ve rather than curative ‘
‘ medicine. The provision of health services nationwide is being given
the greateut emphasis together with water and education. By the end of
‘1974, itis expected that there will be 134 rural health centres and 1, 594
v ' d.iapenaariel. The number of rural medical ‘aids, rural.medical
assistants being trained is 1ncreulng rapxdly. The long-term target is
‘\\ to establish one health centre plus 5 sateutte dhpen.uiep for every
\- - 50, 000 people. g L. . v ' ¢ ¢

Y SET
o \ Cooperative Education il ovided by thc Cooperative College. By

' March 1974, 399 of the 5,628 u;ma vinage- had been registered as multie

R purpose societiess The se(:reurysjtreanu.rer oiftzzvillage. the shop-
keeper of the village, the Chairman require additional skills in basic
accounting and bookkeeping, administration »d management. Some of
the shorter cour \ns provided: at the Mo-hi Cooperaﬁve Cbuege are aimed
at fulfilling the above objective.

* 19

A
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%9  Study Groups and Radio Programmes
A m’unber of radio programmes are organized by Kivukoni

College, Institute of Adult Education, Moshi Cooperative College, etc.

) aimed at supplementing the educational programmes organized at the

' centres. Study groups, many of which have been organized by the
nutitute ‘of Adult Education ave proved to be sstremely uleful in l.nvol-
ving the masses to discuss certain {ssues uhd to follow them by
practising whgt they have learneds For example, in edrly 1973 a
campdgn on '"Mtu ni Afya' (Man is Health) was mounted with the inten-
tion to lpread khowledge on health matters. Before the campaign,-
several diccuuion group leaders were trained in’a series of seminars:
and two lpecial.ly written bookiets were dlltributed to about 2 million -
farmers. The campaign was also supplems '
Radio study groups of the size of 15 memt :
prepared lnotructlom d suggestions, rqil 3
accompnnying bookn, ‘carried out dhcuuion- on the materiah und then e
decided what ‘steps to take in combating the common diseasese The =
dlseue!l studied were malaria, hookworm, bﬂhu'sia, dysentery and .
tuberculosis along with an emphuis on'the use of clean water. I R

. The evaluation has indicated that practical .tep. have been tnken '
by the participants to improve their health practices and that the technical
- in.formation which they acquired on the various diseases is bemg utilized
‘ “in the preventive medsures they are takings Three other campugnl -
"To-Plan Is To Ghoose" in l969 concerned with the hunchlng of the Second
- Five=Year Plan; "The Choice Ip Yourf" in 1970 concerned with the
, meaning and importance of the elections and "Time Of Rejoicing" in &
" 1971 focussed on the: 10th Anniversary of Independence, December 1971 = %
_have all yielded encouraging resultss Another campaign or "Food'Is
Iife" is being organized by the Institute of Adult Education; Ministries
) }of Health and Agriculture are playing a very important role in ita '
& orgsn ization. . )

National Correlpond'ence Institute. The srogrdnme was estab-
lished in November 1972 in response ‘to the needs of the masses of
people in the rural areas = the new literates and the semi-literates in
the first instances So far, the courses offered are = Political Education, .
Khwihill. Bookke‘eping,' Arithmetic and Englishse The evaluation con-
ducted by the Institute in 1974 revealed that of the #9123 course students
in May 1974, 987 (or 164 1%) were farmers. The interest of, and
response from the farmers from the various lochl communitiel i grow-

ing rapidly. . 9 0 v ‘

°
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The last few pafagraphs hnvo attempted to lu\uttate Meﬂy
' J-oma of the ways the training programmes carried out in the dht:rict. .
sonal and national institutions reinforce the educational programmes
conducted in the local communities and also how the National and Region- ’
al priorities in development programmes integrate with the educational )
programmes. ’ -

3
o

. 4,10 Teachers. The teachers for the adult educa;ion programmes at
the various centres are obtained mainly from 4 sources:

1 . Volunte?(i: This is a large groups  They receive short courses
’ orgmized all over the country. They receive an
bonorarium of Shse 30/~ per month.

o 4 . c
*2¢ Teachers: A hrge number of teachers in the primary and second- '
' . ary schools and tutors in teachers! colleges putlcipate
. "in tuching. Teacher Training courses include adult
“education ‘and in-service course partldpu.nt. receive
' .7 orientation courses in adult work. The school's %mo-
‘_i table has ‘been adj\uted to incorporate adult education
chuu. Teachers u'e not paid any honorarium
since they do this work as put of their normal teach-
ing dutiess °

®

¢ o3

*%« 3 Government: Officers, personnel from parastatal organlza&ons -
Coge,y Agtlculturd officers, Health officers per{orm -
this work as part of their regular official'duties. - .
They are utilized more !.n the practlcn.l npectu of the
adult education progrumvfen.

-

4. Students: From Schooh. Colleges and other lnltitutlonl. They .
" are given brief orientation courses. They participate
e willingly in teaching adults as part bf their contri~-

-

bution to the nation.

The breakdown of - teachers for 1973 is giveln as followss

°  Volunteers. 59,590 Agricultural Officers 1,129
Teachers/Tutors 33,903 " Health Officeérs 1,525
Students 4,314 ' Cooﬁerative Officers 2,447
TANU Leaders 3,287 Community Develop=
Religious 637 ment Officers . 1,995

Regional training teams train di.tﬂct teams which in turn train divisional
teams who eventually actually train the would-be teachers. o 1
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’ 411 Achievements .
. . -
Since-the National functianal literacy campaign started in 1970

" enrolments have all the time been rising. In 1973, the enrolment ‘stood
at 3 2 million. The tuget to be reached is about 5. ¢ million. In
certain districts like Mafia, Ukerewe, this enrolmult has réached almost
100%., About 2 million kave y.t to be reached before the' targct date P

of 1975 , .

Although the results of the evaluation under way will take time
. ) to be produced, if can be said that on the whole there has been very
' . poaltive response towards this programme. The political conscious=
. ness among the masses is high, and certain positive changes in living
. " behaviour, economic Wrovemct and positive atﬁeudu%owa!du ‘educa=
©  ton have been observeds The Mwanza pilot project yielded very vd.uable

data, éxperience and cncou.‘lng re.glt-.

~

Itis re;lizod that the tudng of the adults to ascertain their

literacy is an mrmouo undertaking on account of the gheer size of
-the population and complexity of the methodology. Further challenges
include the organization of followeup programmes 80 as to sustain the

literacy acquired, the recruitment and training of a lu;ge body of

teachers, the provisign of materials and equipment. visual aids, etc,,

the provision of rural ward-libraries, rural newspapers, the provision
of radios, tape-recorden, film vans, and the provision of transport
“for %ordlxutou in the districts, divisions and wards.

4,12 Finnnce

The whole programme is utlmted to cost not leu than .
She. 16642 million ($ 24 million).’ This is a substantial amount for a v
country like Tanzgnia, but if You relate this amount to the total number
- of people reached and to the unpnct it can have on.the economic, social

L and cultural developmaent of this cou.ntry, it is a very worthwhile invest- -
ments A significant proportion of it (slightly over 50%) has been
obtained or is expected to be obtained from external donors. The govern-
ment itself contributes the greater proportion of the balance out of !ts
own resourcess k. - o .

But in the spirit of self~-reliance, contributions from individuals,
groups, agencies locally have shown an increase. During the Adult
Education week, contributions have been collected from all over the
country. In 1971, Shee 32,470/90 was collected during the Adult Education )
weeke In 1973, She. 77,340/~ was collectede These funds are used in
providing free reading glasses and purchasing the necessary materials 22
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Bko WI.. pcndh ctc.-. wuch are provided free to the adult students.

Locd people’ in some areas hnve put up their own.classes and
eqdppod them. I other cases, the pxoceed. obtained'from the pro-

‘ductive activities carried out in the course of practical lessons have

N

been used in purchulng materials, equipment and so on for their own
centre. _ L1

-
> .

Ti;e Decentralization provides the opportunity for the regions,

i dhn'l’c. divisions, wards, ccnire, to maximize the use of locq

ruoﬁrce. and to xnobulze all reiburcel available witlﬂn the areas

.honlder more and more of the burden of financing thue sexrvices as

_the villages mntur../ FY : .

B. EDUCATION ron THE cx-m.nnm

4.13 "We .hould determlno the type of things taught in the Primary
School which the boy or girl ought to acquire and the values
he ought to cherish if be or she, is to live happily and ‘well s
in a socialist and predominantly rural soclcty and contribute
_to the improvement of life there." 1/

~ I

Although the enrol.ments in P'rimuy Schools have risen from
486, 400 in 1961 to 1, 208, 271 in 1974, yet ﬂxc truth is that only about 50%
of all children of school=age have the opportunlty at prugnt to attend
primary schools The tremendous achievement in. enrolmwtl h the
result gfjthe deliberate policy and desire of the govommcxt to provide
a minimum package of basic education to every child as soon as the
economy of the country permito to do sos In the post=independence
period, not only have more schools been built in the rural areas, but
the bottleneck after Std. 4 has been removed ¢o allow pupils to attend
a full primary education. I 1960, only 18% of those who completed
Stde IV were permitted to enter Stds V. But the percentage has risen
to 92. 5% in 1973, Although the intake into secondary schools has risen
from 5, 302 in 1964 to 8,165 in 1974, expressed as a percentage of the
primary school leaveggughe intake into Form I of the- secondary
education has fallen from 31.9% in 1964 to 7. 9% in 1974.

Hence, to the majority of the primary school leavers, primary -
schooling is the only formal edfcation they will receive for a long time
to come. They will hv to re to the villages. The new educational

y Mwalimu Je K. Nyerere, _Educntion fc;r Sclf=Reliance, 1967. 23 "

o
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" palicy of Education for Seli~Raliance demands that the educnlon given '
should be dirscted at the needs of the majority of the students, the needs
-of the community of the Natione In order to prepare them better )
for their fyture men bership, the school should be integrated with the
community and should be communities themselves = both economic
communities as well as educational communities. Pupils should '
learn skills and knowledge relevant to their future life in the village
and should acquire values and attitudes which will enable them to
fit into, to live happily, to contribute to the development and serve the
' community from which they come froth. I short, Education must
prepare a child for life in the society which is predomlnmtly_rurd.
Since the new éducational policy was adopted in 1967, serioGs
. implementation efforts have been made in overbauling the cur¥iculum
and in effecting the necessary organizational and administrative changeo{
Although during this 7-year period of implementing this reform, certain
successes have been scofed, yet it must be admitted that we have not
done all that is necessary, "

’”~

4,14 Kwamsisi Project » ' ’

A project which provides-a very interesting éxample and sets

a stage for further study in designing a‘curriculum which responds
to the needs of the local community, & curriculum which fosters the

£ integration of the school with the village so as to prepue the pupils for
active participation in the developmmt, maintenapce and service of the
community is the Kwamsisi Primary School or better known as the
Kwamsisi Communlty Education Centre in Kwamsisi Ujamaa Village,
situated 15 km from the town of Korogwe. )

’ The Kwamsisi project was conceived and designed with two major

considerations in mind:
]

- That the new curriculum should further the natlond
objecﬁvel for Primu'y Education. and

[ e

- ngt it should be built uo\md centres of interuts and
needs which are not only relevant but form an integral
part of the life of village community. For example, the

“ : development projects of the village should be the.develop-
ment projects of the school and the development projécts
of the village. ’

~ | - ‘24
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v - The fol.lowing objecﬂm were stated:in 19713

« The development of Literacy and Numeracy '

« The development of a socialist citisenry with particular
’ emphasis on | 2 ' '
. . Self-rellance
/ . « Social and Human equality - .
<o THe%kills, values and attitudes necessary . .
P ”'_’p . for. good -health, he!d work u:d bettex life in ’ , ;
P the Ujamn Villa K

-

- These objectives not ‘only re-deﬁne\ﬂ:e basic education as -
conceived in Tanzania, but re-emphulzee the unportence glven to

éducation viewed as part of a life-long process. \
. . R . ) A ;
4.15 The Curriculum - : ™~
R + The school curriculum was defined in !o\u' major areas-intended

to provlde maximum ﬂe:dliu.lty to meet local needs and prioritlen

(1) Functional Literacy and N

- This area comprises the normal primary school progremmee

in literacy and numeracy found in other schools in Tanzania
and which have been re-designed in accordance with the
policy of Education for S Self-Reliance. To develop the
ability to handle number¢ easily confidently and to use \
them in every day ¢ utationse e ability to read with

~ comprehexulon and te. These sub~sreas are given
a luge portion on the timetnble since they are the key to
the development of a child's abuluee.

(2) Political Education or Civic Education includee the child's

relationship with, and obligations to, his family, village
and oclety. from a socialist point of viewe Thus it includes
subject natters like the history, structure and function
of TANU, the Ujamaa Philosophy, the working of the Govern~
ment and National‘and lntemuonal bodies, and other s
topics centred on Tanzanian Socialisms The envlronm'axt
to be studied insofa¥ as it serves the purpose of the
socialist ethic, and is related to national and international

" history, geography and current affairs. Through political.
education will be promoted the concepte of brotherhood,

. dignity and equality of men, respect for others, an’ 2 5
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obligation to work hard and intelligently, willingness
to cooperate, tolerance and friendship among- .all natidns,

‘as defined in the aims of Education !nz'l‘mq;hn Schools.

(3) Self<Help and Cultural Activities embrace the maintenance

_4.401' the school and its own "ghambas', development projects .
(which ate as much as possible integrated with the
development, plan u*l economic activities of the village),
physical education, national music and dancing, sports.
Althiough the development of some skills will be an-im- ¢,
portant part of this curriculum area, the promotion of a ’, ,1,
selfareliant httitnde ﬂﬁcg&rd to the basit ellenthh, ,\ 4, &
the preservation and growth of natfonal culture will receive
'roater emphasis. |

L4

(4) Community Studies are selected specifically for the develop-
| ment of skills and attitudes necessary for the maintenance
of good l;oalth. farming and Ilife in an Ujamaa Village.
N To some extent, the studies are vocatlond-orlaﬁud luch
- as the study of better fumlng methods, cr
buuding techniques and commercial me '
mclu&'ﬁo health education and science ri
phenomena nnd problems (integrated sdenu
' studies are- designed to inspire cuflosity’ about ideas, urge
“or deéire for deeper \mdeutandlng and improvunnt.

4

4 16 Strate Jg_md\p'nplomentation

. The school/consists of 7 classes from Stds I to Std. VII with
* enrolment of about 280 pupils drawn from the Ujamaa vilhge and from
the neighbouring areas. It is a typical school in a typical rural village.
In 1971 the Principal of Korogwe College of National Education located -
in Korogwe town together with some fﬁﬁqu organized a series of
- meetlngl with the village elders and the villagers to discuss the pro-
gramme. Even school children were 1nvolvcd. Party and Government _
leaders sugh as tlgemxca Commisgioner, TANU leadérs, Educatios ’
and AgricultursX Officers, teachers and pareats were familiarized with
the prog.run!nc 80 as to seek their interest and support. This step
was corsidered the most critical for the creation of a favourable ]
climate for the scceptaiice of the prOgrnmmo. The new school currl-
cuium was put into use in 1913.

The activities of both the vu.hge and the school are coord.qnted M
by c9mmlttulo ‘ 28 =~ _ ? .
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- - Thg village committee consists of 12 parents, 3 teachers; - T .
one agricultural hun'uctor. and one nurse. Total member~ -
. ship is 17, . : ) ¢

e« The School Committee consisting of 17 me%x;n is composed
of 10 parents, 4 teachers including the Headm: ter nnd 5 o
members from the Village Committee -

e

« Self-help Co"mmltteoj‘ responsible for the short. ermuind long~=
term planning of school's activities has 18 members consis~ -
ting of one mémbex_" from the Village Committee, one

‘member from the school commltte?%,' 3 teachers, 13 pupils.. .
4.17 Several interesting activities or felitures have t ce or
are taking place which in one way or other translate the-curriculum

theory into practice.’

The fqollowing are some of thems ' P y

« The pupils had a 3-day trip with villagers to the Kibaha .
E Agricultural Research Certress Field trips to various places.
¢s go, Pangani river to study thé various uses of water con-
" stitute a very important practical programme on the#me- \
tables :

- The School has established a %—acre banana and pinsapple
' garden on experimental basiss If it succeeds the village will

increase the acreage. The school has a large maize' farm ¢
which has provided enough food for their midday meals. A
fruit orchard is being nursed and a vegetable garden is pro-
ducing vegetgle-‘for_ consumption and for sale.

- During the 1973 "™Mtu Ni Afya" (Man is Health) campaign, the

* village and the school cooperated in digging pit.latrines and

provided the village with clean water.

"'Kor'ogwe College of National Education gave courses to 14,
villagers in one of the Mtuu seminars in poultry, pig-keeping,
vegetable gardening, carpentry and -hop-keeping. These
inspired the villagers to initiate 2 additional ﬁojects
jointly (School with the village); These kre the poultry unit
and the cooperative shope The school was involved in both
projects. ' ' . , s

4.18  Financing | T

“The Government is moeting the cost of teachen' emolumentl.
school materials, equipment nn’d travel costs of Government omcm.. 7
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UD!!CEF'- contribution so far has inciuded farming implements - — - - ——

worth Shés 2,785/« for the school, building materfals for the poultry
and carpentry unit, and the water pump estimated to cost Shs. 35,000/~
which is being installed. In the form of self=help the villagers or

the community havo contributed the fonnwingt ‘

« They have built an extension of z classrooms to the school

‘ ' - They have provided free labour in the construction of the
poultry unit and the carpentry workshop for woodwork and
tinesmithery. 'l‘hh(workuhop will be used by the primary
school leagggs as well as by the pupils and other villagers.
Local craftsmen from the village will participate in running .
the classes. The workshop is intended also to go into '
production,

«° A Day Care Centre is run by girls from the community as
their contribution to the villages These girls were selected
by the village to attend a training course at a nearby Social
Training Centre locnud at Mugih. '

- .

L - l‘cy Mup a utorngo building tor the school and a -hed‘
propu'lng mid-day meals.

= They provldod uniforms to the - school children.

4,19 Assessment
o~

4.19.1’ Life of the community has undergone basic changes. Although
there has not yet been an objective assessment, attitudes and values
have already been established which auger well for futuro development.
The school belongs to the villages The village is hwolved in what is
taking place at the scbool, and therd?re is always aware of what takes
- place at the schoods The villagers participate in the administration oA
and organization of the schoole They are putldpaﬂng in teaching
various crafts, dancu. local bistory and so one The vilhgcn theme=
selves attend courses at the school, they sometimes nttend in=gervice
courses with their teachers at the Korogwe College of National
Education. They sometimes accompany the pupils on study visits. The -
villagers work side by side with the teachers, and pupils in the joint
projects. They mix in many social and cultural activities such as
football. dmclng. singing. a , :

- . The Prlndpnl of the Korogwe Collego of National Educntlon
has the following to say about this programmo. Before initiating .
this programme “the school had a formal subject central curriculum
which scantily reflected the life of the village surrounding the schosl 28

-
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7T TThe villagers generally viewed the school asa centre for formal— - - ST
education for education sake; Thus there was minimal integration R
of the school and the society arounde Administratively, the school P
and the vilhgeu operated as oepuate entities cO-existing as logical
7 . relponle tothe norms of life onlys But nOWepsessssss the emphasis
has aimed at’ complete integration of the scboo; life and the Kwameisi
villagers. This is reflected in ths general ?eenng of belonging to one |
another and thus pull together all their resources and efforts towards
. the success of the community as a wholes To date, the school is part
of the community. This i{s further confirmed by the fact that admin-
* iltraﬁvely. the village chairman is the overn.n leader of the village
" including ‘the school'. CoLe . :

4.19,2 The projects and activities are selected by the village (inclu~
. ding the school) itself according to their own assessment of their
’ needs and capabilitiess "From without' mainly through the College
. of National Education, Korogwe, and from the Ministry flow into
the village/school new techniques” ‘and new ideas. There is no hnpodﬁon
from outside on what ought to be dones

4.!9.3 The Korogwe College staff and the students are participating e
in ‘the development of the curriculum, drawing up lists of instructional
,-‘i"foisjectivel around topjcs included in the Community Studies syllabus

i 'ua involving themselves in research into topics such as bilbarzia,
diseases of poultry, etc., using lppropriate extension officers as

resource persons, compiling instructional mateflah in Kiswahili,

printing and copying on an ordinary dupncaﬁng paper. These will be

guides for teachers and pupils. These materials will reflect local

5

conditions.
-

‘-

. This reprecents a unique and exciting contribution from the
students who are part of the naﬁon'n intellectual manpower to the,
. reform of the system which they themulvu are about to entere The
. pre~service involvement is no doubt an effective way of the preparaﬁon
to spread the reform to other parts of the c?untry. hE

i}

. . . B3
4.194 The énrolment of villagers' children of the school age is 100%.

4.19.5 The school and its environment is being transformed in |
appearance. It {s now changing into a pleasant orderly location from
a previous d\uty and uninterelﬁng site ! : A

4,196 The vilhgeu give the !.mpreuion of confidence and clpabillty)
culdren have grown hoalth!er, happier and self-confident. .
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_4e1%7 The school timetable is no longer regarded. regtrictiveor .. . ___
1nviohte as in the traditional timetahles It is more and moro accepted

as a general overall guide.

4.19.8 The people!s overall assessment of the project after viaiting : ;,
Kwameisi is that the Kwamsisi type of education should be extended o
to other schools. Not only is it a promising strategy for the complete
primary education reform sought after by Tanznnlh_. but it is a source
of {nspiration for the way ahead. -

4, 20 This achievement may be attributed to a number of concurrent
reforms of pedagogical importances o)

(1) The 1ﬁtegraﬂon of the work of the school with the activities of A
the village especially through self-help activities is forcing a change in '
the school work from the traditional, irrelevant, academic study to a .
purposive and practical preparation for the village life. Since such

acdvmeu emphasize cooperative cffort, they redyce the individualist
coxhpetlﬁve spirit characteristic of the traditional school system.

o
(2)’ The participation of pupils in the planning, implementation and

management of their self-help activities is helping to destroy the tradi-
tional, authoritarian set-up, . In its place there develops a learning
process which is based on experience and trust. w

. (3) The integration of the school‘with thegvillage has brought new
insights for the vilfagers into the true nature and purpose of education
and for thé teachers into the true needs of the village nfe.

More primary schools all over the country are now set to move .
to the next stage provided by Kwnmlili as a pilot project. ..

C. THE COMMUNITY EDUCATION CENTRE '

_4e21  The educational pProgrammes for adults being organized in primary

-~ . schools and other centres to respond to needs of the local communities

together with the educational pProgrammes given to children according to
the new educational policy of Education for Self«Reliance as examplified
by the Kwamsisi school, transforms the Primary school in the village
into an education centre for the whole community - children and adults,
men and women, :

Since practi'cally all primary schools are centres where adult
education programmes are conducted, it can be said that primary
-chooh have already started operating as' community education centres,



- To make them respond more eﬂoeﬁnfy to the needs of the comnfinity, -
ways and means are being sought in designing a more coherent, inte- '
gratedf and effective curriculum lncluding the provision of adequate
faculﬁu. and equipment. o , ‘ .
,/f 1." The' community education centres being constructed consist. ' . 4
of classrooms, officés, storage, workshops for carpentry, metal/tins- . '
mithery lnd masonry, handicrafts, domestic science and agricultural ‘
unfis, Day—cue comru. a dhponou-y and a community nbrary.

. . .
"%, The activities at the centres wlll also be linked with-the economic - .
eutetprhu in the vuhge such as cottage industries. For example, ,
the workshops can be the Mﬂ poingg for small scale industry as ‘ .
v well as bringing technical skills to the whole population. p ‘ , ’

0 -

5 CONCLUSION : o : ;H‘",

5.1 Any true and me-ningiul devolopm‘ln all its upect- dqpm'fl- ' ;'}‘.
on a literate and informed citizenry. Man develops himself. He cunpbf. .
be developeds Education is the key to development. Tanzania lnher!&oﬂ A
basically an illiterate population which is largely rurals Hence Tlnzanh
is according top priority to rural development. But rural development

" requires a variety of specialities such as agriculture, cooperptives,
small scale industries, irrigation, health, nutrition and lother aspects of
family life. Education is one of the inputs of rural development. In
fact itis an extremely vital inpute But its fmpact depends not only on
the q\ulity and relevance of tlié education given, but also on the inter-
action with other gomplementuy inputs. Rural development must
employ interdisciplinary and integrated approachs . N

Se 2 The functional literacy cmp‘ign‘ and other educational programmes .
for adults are intended to providelhe kinds of basic skills, knowledge
needed by the local communigy. This is linked to formnl education and .
produce a type of education which is a blend of formal, non-formal and
informal education = hence the community education centre.
Local participation, initiative and involvement of the local people
in the design and operation of the programme is important so is the strong
and broad-based political support. It is therefore essential that power and
control should be decentralized from the centre and transferred to the local
., areas and Regions. Deceritralization of control and power provides the '
platform for proper eoordlnition. effective and intensive utilization of.
logd resources in terms of personnel, finance and materialss ' 31




